
ference. Amanda Flora has 

a piece in this newsletter 

about the highlights, and 

there are some photos from 

the day, which leaves the 

dull stuff to me to report. 

We had 43 presentations 
on topics from sex therapy 

to social justice, from ad-

venture therapy to a case 

study of Johnny Cash. The 

sessions were awesome, 

and well attended, with 

over 100 participants from 

10 different counselor ed 

programs across the Com-

monwealth. I take it back, 

that isn’t so dull after 

all…. 

 

The VACES Board also 

met at the graduate student 

conference, and there have 

been some changes to the 
Executive Board. Amie 

Hello Friends, 

 

If winter is supposed to be 

a time for hibernation, it 

seems like VACES didn’t 

get the memo. This time of 

year is especially busy, 
with the graduate student 

conference, admissions to 

programs, preparations for 

graduation, job searches, 

and the day-to-day work 

that we do, winter certainly 

makes me envy the bears. 

With all of that activity, it 

might be easy to overlook 

some of the really exciting 

things that are going on for 

supervisors and in coun-

selor ed programs across 

the commonwealth. 

 

The big event of the winter 

season is always the VA-
CES graduate student con-

Manis, a doctoral candi-

date at the University of 

Virginia, has been ap-

pointed to the position of 

VACES Treasurer. Laurie 

McClurg, a UVA graduate 

had extended her term as 
treasurer more than once, 

and served us all very well 

during the years that she 

was in the position. Thank 

you Laurie! Amie is finish-

ing her dissertation at 

UVA and is a counselor at 

Virginia Military Institute. 

Speaking of the Executive 

Board, there will be elec-

tions in the near future for 

president-elect and secre-

tary. If you know of some-

one who would be inter-

ested in running for a posi-

tion, or if you are that 

someone, please contact 

From the President G erard Law son P h. D. ,  Vi rg in ia  Tech  

A Valentine for Counselors Lenn is  G .  Echt er l ing  P h. D . ,  Jam es  

M adison  U.  

Two years ago on Val-

entine’s Day, a reporter 

from the local television 

station called me.  She 

wanted to film an inter-

view with a counselor 

about the psychology of 
love for a news feature that 

evening.  Even though I 

was busy, I agreed to do it 

because I had a particular 

agenda that I wanted to 

promote.  I have long been 

concerned that the media 

have placed entirely too 

much emphasis on one 

particular form of love – 

romantic.  This interview 

would be a nice opportu-

nity to draw attention to 
the other kinds of love we 

have for our fellow human 

beings. In a time in which 

there is so much conflict 

and strife in the world, I 

wanted to promote Valen-

tine’s Day as a time to 

commemorate, cherish, 

and reflect on how others 

enrich our lives with their 

countless acts of love, gen-

erosity, kindness, and com-

passion. 
Before the interview, I 

quickly jotted down sev-

eral talking points.  The 

first fact that I wanted to 

highlight was that every 
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     The beginning of every 

semester brings a sense of 

freshness. Each student 

arrives equal on that day. 

As educators, we instinctu-

ally accept all students as 

having potential for suc-
cess. Sometime during the 

third or fourth week, we 

begin to get a feel for those 

students who want to take 

the course compared to 

those who have to take it. 

Teachers spot the “have 

to’s” easily. They usually 

pay more attention to their 

computer monitor than to 

the professor, among other 

things. Irritation with these 

students leads to frustra-

tion which may produce 

animosity towards them. 

Animosity makes for a 

poor learning environment. 
A teacher’s frustration 

amplifies with a discon-

nected, uncaring student 

who only attends class 

because they need it for 

their degree. We now face 

the matter of how to deal 

with this student for three 

more months. The profes-

sor’s attitude sets the tone 

for the class and if he/she 

determines his attitude by a 

few “lost souls,” the class-

room experience may turn 

quickly from fresh to stale. 

No one wants to walk into 

a room they view as an 
academic wasteland. 

This article gives a few 

helpful approaches in deal-

ing with the uninterested 

student(s). These hints 

originate from my personal 

experiences with tradi-

tional college students and 

my teaching colleagues, an 

versity placed second in 

the ACA Ethics Competi-

tion. The team consisted of 

Amanda C. Healey, Mi-

chael Hauser, Katherine 

Moore, and Cynthia 

Walley, and Edward Neuk-
rug was the faculty advi-

sor. Congratulations to all! 

 

So looking back at all of 

the exciting things that 

happened over the winter, 

how could anyone sleep 

much less hibernate? I can 

hardly wait to see what the 

energy of Spring brings!  

past-president Kathleen 

May. 

 

One thing that may have 

slipped under the radar is 

how counselor ed students 

across Virginia are making 
a splash on the national 

stage. For example, did 

you know that four of the 

ten masters level Ross 

Scholarships given by the 

American Counseling As-

sociation were awarded to 

students from Virginia? 

Congratulations to Whit-

ney Blaszak of Radford 

University, Shannon Hall 

and Lauren Hamar of Old 

Dominion University, and 

Brandy Smith of Virginia 

Tech. The Ross Scholar-

ship recognizes students 

for their outstanding aca-
demic achievements, their 

commitment to community 

service, and a desire to 

work in the K-12 educa-

tional setting in the future. 

Also, a team of students 

from Old Dominion Uni-
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It is often times a common 

fallacy shared amongst 

doctoral students that life 

must be put on hold while 

pursuing a doctoral degree. 

By saying “life” I mean 

this to encompass all of the 
things that other folks do 

while doc students are 

studying (i.e. have chil-

dren, get married, date, buy 

homes, have fun, etc.). We 

assume that the intensity 

and rigorous-nature of doc-

toral studies call for our 

undivided attention to re-

search, service, and schol-

arship and any attempt to 

maintain a life beyond our 

academic endeavors is an 

example of inadequate 

commitment to the proc-

ess. I can vividly recall as 
an undergraduate student, 

my professor and mentor 

telling me that if I ever 

wanted to pursue a PhD I 

would have to put my aspi-

rations of getting married, 

having a family and buying 

a house, on the back 

burner. She said that it 

simply was not feasible.  I 

believed her words and 

they resonated in my mind 

for my entire undergradu-

ate and graduate career. I 

mean, she did have a PhD 

herself and this made her a 
credible source.  On No-

vember 2, 2008, as a new-

lywed doctoral student, I 

laughed incessantly at the 

ridiculous utterances of my 

professor as I gave birth to 

my second child; a birth 

carefully planned around 
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Breyan is a Doctoral Student at ODU. 

door prizes, including stu-

dent membership dona-

tions from ACA and VCA, 

t-shirts from UVa's Chi 

Sigma Iota, housewares 

from Norma White, LPC, 

and Barnes & Noble gift 
cards (donated by Global 

Oil Flow). The grand prize 

was a two-night stay at 

Bernard's Landing Resort 

and Conference Center at 

Smith Mountain Lake - I 

hope Chris Rodriquez 

(Virginia Tech) will enjoy 

a relaxing weekend some-

how during the dissertation 

process! 

  

     So many people went 

into to making the confer-

ence a success. Gerard 

Lawson, VACES president 

and the staff at Virginia 
Tech's Higher Education 

Center - Ann Aker, Don 

Pizzulo, & Susan Shore- 

all deserve credit for mak-

ing the event run smoothly. 

The faculty members who 

supported their students 

and, graduate student 

liasions, like Jordi Izzard 

(Marymount) and Amy 

Rugh (Lynchburg), who 

promoted the conference, 

also deserve thanks. And 

of course, it would not be a 

student conference without 
the students! The poster 

sessions and presentations 

by the students for the stu-

dents made it all happen! 

  

     Of course, despite all 

the fun I had, there is a 

touch of sorrow as I real-

ized this was my last con-

ference as VA-

CES Graduate Student 

representative. However, I 

recovered quickly when I 

realized that this translates 

into the possiblity of 

graduating soon and earn-

ing a salary. In all serious-
ness, I hope students and 

faculty alike will continue 

to take advantage of this 

wonderful event. It has 

been a pleasure to be a part 

of it! 

     The annual VACES 

Graduate Student Confer-

ence was once again a suc-

cess! Students from all 

over the Commonwealth 

gathered in Roanoke, on 

Feburary 15, to share infor-
mation and make 

new connections. In addi-

tion to the new location, 

this year also featured a 

welcome recep-

tion Thursday evening. It 

was a delight to have this 

opportunity to meet with 

other students. The recep-

tion and the confer-

ence provided an excellent 

venue for Masters stu-

dents at schools to ask 

about doctoral programs 

and for doctoral students to 

share dissertation stories.  

  
     Highlights of the con-

ference included the an-

nouncement of the VACES 

Research Grants to Mi-

chael Lythgoe of Virginia 

Tech and myself (Thanks 

again!). Another exciting 

part of the day were the 

Graduate Student Report Ama nda F l or  M . S . ,  U .  of Vi rg in ia  
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VACES Graduate Stu-
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year teachers receive more Valen-

tine cards than any other demo-

graphic group.  Another important 

piece of information I wanted to 

note was that Valentine cards for 

nonromantic relationships, such as 

relatives and friends, dominate the 
greeting card racks.  In fact, mil-

lions of people use this holiday to 

express their feelings of affection 

and devotion to those with whom 

they are not romantically involved, 

but nevertheless deeply love. 

As the camera began to record 

the interview in my office, I used 

every chance I could to point out 

that love for others is not limited to 

only courtship.  In fact, a sense of 

attachment is a fundamental need 

not only in the early years of our 

personal development, but also 

throughout our lives.  Our deep 

bonds of loving relationships in-

clude those with our parents, care-
givers, friends, relatives, mentors, 

teachers, spiritual leaders, and 

healers.  I even came up with what 

I thought was a great sound bite.  I 

said to the interviewer, “We cele-

brate our independence on the 

Fourth of July, but we should re-

joice in our interdependence on 

Valentine’s Day.”  I went on to talk 

about how we could use this day to 

thank those whose loving devotion 

had made such a big difference in 

our lives.  Valentine’s Day was our 

chance to express our love and 

gratitude to all humanity, not just 

our romantic partners. 

In spite of my best efforts to 
convince her, the interviewer was-

n’t buying any of it.  She kept com-

ing back with questions about 

courtship and I stubbornly stayed 

on message.  At one point, she 

asked, “Is there such a thing as 

love at first sight?” 

I answered, “Of course! For 

example, in my work with disas-

ters, I’ve witnessed countless acts 

of love that strangers offered to 

survivors. It’s so inspiring to see 

these people immediately show 

their love by reaching out to those in 

need and sharing their time, sweat, 

money, and hearts.” 

That evening, I watched the local 

news and discovered that the reporter 

had cut nearly all of my comments.  

Instead, she had found another coun-
selor who focused entirely on roman-

tic relationships and passionate love.  I 

was disappointed, but not surprised 

that this resourceful reporter had 

found another spokesperson in agree-

ment with her perspective on Valen-

tine’s Day. 

A few minutes after the broadcast, 

I received a telephone call.  I thought 

that it was someone who had seen the 

news feature, but the caller was my 

brother Dennis, who lived across the 

country from me. He had recently re-

turned from a business trip to Thailand 

and telephoned to share his adventures 

with me.  I immediately forgot about 

my disappointment as I heard the won-
derful details about his travels, discov-

eries and experiences. He described 

the beautiful temples that he had vis-

ited, the warm people he had met, and 

the fun he had parasailing for the first 

time.  Of course, I made a stupid pun 

about the great ties that he must have 

found there in Thailand.  Dennis al-

ways brought the kid out in me.  We 

also exchanged updates on our chil-

dren, spouses, and day-to-day lives.  

After nearly an hour, we ended our 

conversation.  We wished each other a 

happy Valentine’s Day and, as we had 

done in closing our telephone calls 

over the past several years, told one 

another, “I love you.” 
Five days later, Dennis was killed 

in a mountain-climbing accident. The 

sudden and tragic loss of my brother 

was a painful shock.  He left behind a 

young widow, two teenage children, 

and many grief-stricken relatives and 

friends.  In my heartache and anguish, 

I found that I took some small comfort 

in the fact that our final words were 

affirmations of our love to one an-

other. 

As the second anniversary of my 

brother’s death approaches, I feel even 

more strongly that Valentine’s Day is 

a reminder to cherish and celebrate all 

forms of love. The fundamental chal-

lenge we face in life is not so much in 

finding true love with one special per-

son as it is in recognizing the true love 

that is all around us.  The deep and 
heart-felt emotional bond tying us 

together takes on many wonderful 

forms – a parent’s rapt gaze into an 

infant’s eyes, a mentor’s patient pres-

ence in a child’s life, a stranger’s ran-

dom act of kindness, or a life-long 

friend’s playful bantering.  Whatever 

the form, love is the core of our hu-

manity, the fabric of our shared sense 

of community, and the measure of our 

meaning in life. 

My intention in sharing my Val-

entine’s Day story is not to uplift you.  

Instead, my hope is to goad you into 

feeling a sense of urgency to make 

every day – not just Valentine’s Day – 

a labor of love.  The most important 
lesson of that experience for me has 

been to treat every encounter as possi-

bly the last I will ever have with 

someone.  In that never-to-be-repeated 

moment, I have the existential choice 

to listen with empathy, speak from the 

heart, act with compassion, and show 

unconditional acceptance. 

I was lucky that my last conversa-

tion with my brother ended with us 

affirming how we felt for one another.  

But you and I cannot leave such a 

vitally important message to chance.  

If we are truly dedicated to personal 

growth and thriving relationships, 

then we must treat every day as if it 

were Valentine’s Day. Once a year is 
hopelessly inadequate to address our 

fundamental needs. We need to exer-

cise our hearts with daily workouts of 

compassion. 

So, this is my Valentine to 

you. Thank you for listening to my 

story and I wish you the best in being 

an agent of 

compassion 

throughout the 

year! 
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aggregate of 41 years. 

 

Teach Them as if They Are Inter-

ested 

     “When you have a student who 

shows little to no interest, teach 

them as if they show interest.” 
This advice helped me to better 

deal with the uninterested student. 

Early in my career I worried about 

my effectiveness in the classroom. 

This still concerns me at times, 

even after six years of teaching. 

When a student obviously disen-

gages from the lesson, caring 

teachers may feel ineffective. This 

may lead to burnout. If a student 

disengages during class, we must 

remind ourselves that students 

typically disengage because of 

their disinterest in the subject, not 

the teacher’s ineffectiveness. We 

continue to teach with the attitude 

that there may be something we 
say that catches his/her interest. 

 

Meet Them Where They Are 

     Because many disengaged stu-

dents have high potential, a 

teacher may exert himself when 

assisting a student to get them to 

do more. My rule of thumb is, “If I 

care more than the student about a 

project, I’m probably headed for 

burnout.” I will meet a student at 

their level of work intensity and at 

times go above what they give. At 

the same time guarding against 

disappointment if the student does 

not come through like I had 

hoped. 
 

Rotate Teaching Styles and Meth-

ods 

     Professors and teachers know 

that a classroom of students has 

several different learning styles. 

We also are aware of our own 

learning style, which is the one we 

use most often when teaching. Use 

a variety of teaching styles from 

time-to-time to help capture the 

attention of your students. Be 

aware of the different learning styles in 

your class, especially of those who 

seem the least interested. 

     Two vital traits characterize the cur-

rent generation of students. First, most 

traditional college students grew up 

learning from mass media, hence the 
term “edutainment” (i.e., entertaining to 

educate). Writing on the white board 

can’t match a PowerPoint slide with 

animation. Today’s college students 

learn best from a variety of methodolo-

gies (e.g., video, panel discussions, 

internet, guest speakers, etc.). 

     The second vital trait, the impor-

tance of relationships, continually pre-

sents itself on campus. The exceptional 

teaching method of discussion taps into 

this element of relationships. Discus-

sion helps students feel they can make a 

quality contribution in the class. Stu-

dents engage more in my classes, use 

critical thinking, and share freely their 

thoughts and opinions when I utilize 
discussion groups. 

     Use discussion in large classes too. 

Students can easily turn to those around 

them, discuss the topic, and then have a 

few groups share there experience. I 

require my Multicultural Counseling 

students to eat at two out of three ethnic 

restaurants. We do this as a group and it 

sparks intriguing conversations during 

the next class session. Beware if you try 

this. You may have to eat a mini octo-

pus. 

     News video clips from the internet 

prove tremendously useful. These video 

clips bring current issues into your 

classroom. The issues generate intrigu-

ing discussion and convey pertinence to 
the life of the student. 

     Maybe your classroom has minimal 

or no modern teaching aids (i.e., com-

puter, video projector, PowerPoint, 

DVD, etc.). I work at a small private 

school with a minimal budget. How-

ever, several years ago we committed 

ourselves to equipping our classrooms 

with the latest a.v. tools. By improving 

your classroom’s technology you will 

add several dimensions to your teaching 

methodology. 

Remember, Itôs Four Months 

Use more interesting teaching meth-

ods during the second half of the 

semester. This will help keep their 

attention during this time when stu-

dents tend to be less interested. For 

example, I tend to use more Power-
Point in the second half of the se-

mester because it does better at 

keeping student’s attention com-

pared to straight lecture. 

 

Conclusion 

     I have never failed a student. 

However, students have failed the 

requirements for a class. Typically 

because they checked out early in 

the semester. I encourage them to 

complete all their assignments and 

remind them they need this course 

for their degree. Sometimes they 

respond positively; other times they 

could care less. I meet them where 

they are and encourage them to do 
their best in completing the course. 
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the assignments in my Advanced 

Statistics class. I laughed even 

harder as I left the hospital to 

return to my newly purchased 

home where my 3-year old 

daughter anxiously awaited the 

arrival of her new baby sister.  
  When my husband and 

I found out that we were preg-

nant, I must admit that the voices 

of those who told me this would 

not be possible echoed in my 

head. I was scared. After all, I 

was still learning to manage the 

symptoms of “imposter syn-

drome.”  You know what that is, 

right?  We all experience it!  

Imposter syndrome is a phe-

nomenon, reported to be experi-

enced by novel doc students, 

defined as excessive and irra-

tional feelings of self doubt, in-

adequacy, and insecurity.  In 

layman’s terms, it’s when you 
arrive at doctoral student orienta-

tion and ask yourself, “What the 

hell am I doing here?”  Well, my 

self-doubt roamed freely though 

my spirit as I imagined being a 

full time student, a mom of a 3-

year-old child, pregnant, taking 

some of the most difficult 

courses in the program, and on a 

full assistantship.  

New to the program and 

barely through my first year, I 

reluctantly requested a meeting 

with my program advisor. As I 

waited for our meeting the fol-

lowing week, I braced myself for 

a response that would sound 
something like, “…you’ll have 

to consider taking some time 

off…” or “…this is going to be a 

major set back in your academic 

career.” I shared these unreason-

able and completely unfounded 

thoughts of self doubt and judg-

ment with my new husband. It 

troubled him that I felt this way. 
I remember that he empathically 

held my hand as he prayed with 

me and reassured me that if any-

thing in our lives stood in oppo-

sition of our journey as a family, 

then it was simply not for us. His 

words strengthened and empow-

ered me. 

 Later that afternoon, I 

confidently met with my advisor. 

I told him that we had been 

blessed with an opportunity to 

bring forth life, yet again. I told 

him that I had every intention of 

continuing to matriculate 

through my program as sched-

uled. Fully aware of the trials 
and tribulations that would 

emerge during this process, I 

was self-assured that I would be 

able to be successful and hope-

fully, someday, an inspiration to 

others. Much to my delight, I 

was encouraged, affirmed, and 

supported. 

 My story is not uncom-

mon, however; I would argue 

that it is a story that needs to be 

told in an attempt to silence the 

voices of those who allege that 

marriage or family could ever be 

a hindrance to success. It is, in 

fact, quite the opposite. It is my 

marriage and my family that are 
the keys to my success.  

Many doctoral stu-

dents have elected to terminate 

the pursuit of personal aspira-

tions as a result of either overt 

or subtle messages that infer 

that dreams of marriage, family, 

and children must be deferred 
while in a doc program. Thus, I 

offer you an alternate perspec-

tive.  I could not imagine going 

through such an intense process 

without the support of my fam-

ily. It is my husband who holds 

my hand when I’m scared and 

proofreads my long, extensive, 

research writings. It is my sister 

who watches my children and 

cleans my home when I’m tired 

or I need to study. It is my 

daughters who remind me of 

the “why?” and keeps me from 

dwelling on the “how?”. So I 

offer you, fellow doc students, 

this. Life does not cease be-
cause of academic pursuits. It 

can’t and it won’t. We must 

ignore the negative messages of 

others, for they are comments 

that reflect their own self-doubt 

and should not be used as a 

measure of your own capabili-

ties. So go out, date, get mar-

ried, have babies, have fun…

live your life and never take for 

granted that the present is a gift, 

not a promise.  Don’t wait to do 

the things that will give your 

life meaning, purpose, and di-

rection. So as you decide on 

your path, remember that some 

people choose a path…and oth-
ers make one. Be encouraged! 
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ing? I have found that I can be 

congruent and reasonably confi-

dent if I rely on my experiences 

during master’s level training and 

my personality to guide me as a 

supervisor. My supervision mod-

els of choice (which are also in 

     There you are, faced with an 

eager master’s intern. She is 

waiting on your every word, 

nervous with performance anxi-

ety. What are you to do? Tell her 

that you are as new to this super-

vision thing as she is to counsel-

line with my counseling orienta-

tion) are a blend of Cognitive Be-

havioral and Person-Centered su-

pervision. This blend of models 

can be captured by the notion of 
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ideas and strive to understand the various 

roles and jobs held by team mem-

bers” (2003). Douglas proposes that the 

underpinnings of the servant leader model 

is that they “accept the inherent goodness 

and dignity of each employee even when 

forced to reject their behavior or perform-
ance” (2003). This benevolent outlook is 

essential in clinical supervision when the 

supervisor is attempting to instill hope in 

new counselors and build their confidence 

in their skills and competence. Douglass 

goes on to explain and encourage supervi-

sors to “Find Their Center” through self-

reflection and to “Nurture Trusting Rela-

tionships” with their supervisees where 

they show respect and “provide them op-

portunities for professional advancement 

and growth” (2003). Along with these 

altruistic qualities of a servant leader, they 

are to strive to be “Effective Stewards” 

who foster growth by challenging their 

supervisees to “stretch their abilities with-

out allowing them to overextend them-
selves” (2003).   

     These theories, models of supervision, 

have assisted me throughout my first se-

mester in conducting supervision and 

have given me a goal toward which to 

strive in future sessions.  During the first 

semester, I was able to supervise two stu-

dents from the Counseling Master’s Pro-

gram at Old Dominion University, one of 

whom was a practicum student and the 

other was in the Counseling and Psycho-

therapy Techniques and Skills course. At 

that time, I found that I utilized cognitive-

behavioral strategies more so with my 

skills student, for she was more in need of 

direction and guidance than the practicum 

student, which can be expected when 
looking at them developmentally. For 

instance, we were able to focus on her 

behaviors of implementing techniques 

and address (and at times challenge) her 

beliefs about being able to perform them 

properly and effectively. For example, she 

resisted utilizing the skill of confrontation 

with clients.  In order to overcome this 

obstacle, we role-played scenarios that 

required identification of and confronting 

of incongruence.  

     By contrast, with my practicum stu-

dent, there were a few sessions where I 

assisted her in tracking her progress in 

being able to be more assertive and au-

strategic growth toward self-actualization 

during the supervision sessions. The idea 

of strategic growth is parallel to what 

Bernard and Goodyear describe as CBT 

supervisors being focused on observable 

behaviors, conditioning, and adaptive/

maladaptive cognitions (p. 80-81, 2004). 
Such supervisors, they explain, “will ne-

gotiate with the supervisee an agreed 

upon agenda at the beginning of each 

session and will continuously assess and 

monitor the supervisee’s progress” (p.80, 

2004). Along with, or at the root of, those 

observable behaviors and cognitions are 

internal dynamics that must be recognized 

and processed in order to achieve self-

actualization.  Bernard and Goodyear 

quote Carl Rogers,  

“I think my major goal is to help the 

therapist to grow in self-confidence and to 

grow in understanding of himself or her-

self, and to grow in understanding the 

therapeutic process. And to that end, I 

find it very fruitful to explore any diffi-
culties the therapist may feel he or she is 

having working with the client. Supervi-

sion for me becomes a modified form of 

the therapeutic interview” (p. 79, 2004). 

     Beyond cognitive behavioral and hu-

manistic foundations, I have found guid-

ance from the field of business leadership. 

Of particular interest is the Servant 

Leader Model expounded up by Max 

Douglas (2003).  He explains that the 

essence of servant leadership is that su-

pervising is not as much focused on di-

recting the supervisees as it is on serving 

them (2003).  This style is collaborative 

in that supervision becomes an “engaged 

community of followers who periodically 

assume leadership roles” (2003).  In this 
model there are qualities that must be 

taught and assumed by the community, 

which are similar to those emphasized in 

helping professions.  For instance, Doug-

las explains that the traditional process of 

listening involved only waiting to form 

rebuttals so one’s view of a problem can 

be sustained, which often leads to argu-

ments and divisiveness; whereas, supervi-

sors in Douglas’s model listen actively. In 

essence, servant leaders “seek first to un-

derstand, then to be understood” by 

“paraphrasing the sender’s message be-

fore responding,” and, in doing this, su-

pervisors are able to be “receptive to new 

thoritarian when monitoring the resi-

dents at the shelter at which she was 

completing her field experience. In 

dealing with self-care practices with 

the practicum student, I took a person-

centered approach where together we 

explored how ministering to counsel-
ors’ needs as a multidimensional per-

son will in turn push the counselor 

toward their actualized self.  The other 

models, such as the servant leader, 

was a great fit for me, for it was a 

complement to my personality, in that 

I take great pleasure in being of ser-

vice to others, yet it gave me the 

grounds to be able challenge and fos-

ter growth through what the authors 

described as good stewardship. An 

example of this was in how I did out-

side research on oppositional teens in 

order to expand my practicum stu-

dent’s toolbox and encourage her to be 

creative and assured when dealing 

with manipulative clients. Here, I did 
some “leg work” but insisted that my 

student push past feelings of ambigu-

ity to make a therapeutic connection 

with a difficult client.  

     Having a framework and previous 

experience from which to build my 

supervisory style has been to my ad-

vantage. In a way, it has been my su-

pervision that it has kept me ethical 

and competent to handle various types 

of supervisees. Although, this is only 

the beginning, and there is yet an 

abundance to learn from literature and 

future experiences, I am grateful for 

the foundation on which currently 

stand. 
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     The concept of self-efficacy has a 

well documented, if little known, rela-

tionship to both counseling, and counsel-

ing education. The primary purpose of 

counseling education is to train scholarly 

and effective practitioners, and thus to 

“bridge the gap between theory and 
practice” (Tang et al., 2004). One 

method to measure the progress and 

competence of counselor development is 

to assess their level of Self-Efficacy. The 

seminal theorist of self-efficacy is Alfred 

Bandura, who defined it as a “person’s 

beliefs about their capabilities to exer-

cise control over their own level of func-

tioning and other events in their 

lives” (p. 257, 1977). Relating this belief 

to the training and subsequent practice of 

psychotherapy within counseling educa-

tion programs, Larson extended the the-

ory of self-efficacy and presented the 

Social Cognitive Model of Counselor 

Training. One of Larson’s model con-

structs is Counseling Self-Efficacy 
(CSE) which is defined as “one’s beliefs 

or judgments about her or his capabili-

ties to effectively counsel a client in the 

near future”. Other contributors have 

identified CSE as a stable and reliable 

characteristic for counselor selection and 

training. According to current research, 

three specific areas that counselor educa-

tors can utilize to enhance the CSE of 

current counseling students are:  

Skills based counseling education 

Performance feedback 

Supervisory styles. 

 

Skills-Based Counseling Education 
     A recent study seeking to identify the 

specific educational and experiential 

factors which influence the self-efficacy 

of counseling education students, Tang 

et al. (2004) discussed the reciprocity of 

effective counseling training and self-
efficacy. Their study demonstrated that 

several factors maintained a positive 

correlation to the self-efficacy of the 

subjects, including: 

Age 

Prior work experience 

Number or courses taken 

Number of internship hours  

In a similar study, researchers demon-

strated that student’s trained using model 

that emphasizes skill mastery can arouse 

students’ self-efficacy and improve their 

counseling proficiency and skills acqui-

sition. Specifically, these studies indicate 

that skills based programs, especially 

during practicum and internship raised 

the overall CSE of counseling students. 

These data indicate that as students pro-

gress through their education in pro-

grams that utilize a skills-based ap-

proach, their CSE will increase, thus 

providing a more effective educational 

and professional outcome.  

 

Performance Feedback 

     Another recent study sought to isolate 

the impact of performance feedback on 

CSE. The investigators measured the 

effect of positive and negative feedback 

on graduate-level counseling students. 

They hypothesized that participants who 

received positive feedback would report 
significant increases in CSE and a de-

crease in state anxiety from pretest to 

posttest, and contrariwise that partici-

pants who received negative feedback 

would report significant decreases in 

CSE and an increase in state anxiety. 

These hypotheses were supported by the 

data, which provide significant implica-

tions for counselor educators. Specifi-

cally the data indicated that counselor 

educators should be aware of the influ-

ence that feedback plays on CSE, war-

ranting intentional and appropriate atten-

tion to the quality, purpose, and end goal 

behind providing feedback to students. 

 

Supervisory Styles 
     The relationship between supervision 

and CSE was the focus on a study that 

determined which, if any, supervisory 

styles are significant predictors of the 

self-efficacy of masters-level counseling 

students. The researchers identified three 

types of supervisory styles: 

Interpersonally sensitive 

Task-oriented 

Attractive 
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I want to thank everyone for your help in 
making this Spring Newsletter come to-
gether. Without your contributions there 
is no newsletter. I will see you all at the 

ACA Conference Hawaii!!! 
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